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ABSTRACT 

The final report describes the objectives and 
accomplishments of Project COMPETE, a 3-year project in New York 
State whose purpose was to develop secondary and transitional 
postsecondary programming for training youth with severe disabilities 
in skills necessary to achieve a successful transition from school to 
vocational opportunities in their communities. The project developed 
programming to meet the future needs of a target population of 290 
severely disabled youth (ages 18-21) in vocational, domestic, 
recreation/leisure, and community functioning. The project also 
provided education to 36 teachers, 13 paraprof essionals, and parents 
of 71 transition-age students. A summer pilot program provided 
training in transition skills to 10 transition-age students, six of 
whom were provided on-the-job employment training. Job coaches 
provided on-the-job training, travel training, and follow-up support 
to an additional 61 students who were placed in competitive 
employment at the minimum wage. A support and advocacy program 
involving schools, agencies, employers, and parents was established. 
The project effected an increase in the number of students placed in 
employment after graduation/aging out, and an increase in the number 
of students who received follow-up support and intervention while on 



the job. (Twenty-eight data tables are included, and appendices 
provide a job coach training outline, job analysis, assessment and 
job/student match instruments, and a list of dissemination 
activities.) (Author/JW) 
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Abstract 



lli^^''^ COMPETE, a three-year program funded by the office of 
special Education and Rehabilitative Services of the it ? 
w??h S^^f^^^^i?"' P^°">oted effective ?ransit?on fo? you^h 

with disabilities from school to work through training 
intervention, support, and advocacy. training, 

^.?^^?^^ population consisted of youth with severp 
disabilities, ages 18-21, who attend programs for the seve^elv 
and profoundly mentally retarded, orthopedically Lndicappld ani 
neurologically impaired offered by the Board of CoSperk^ve 
Educational Services (BOCES) of Nassau county. New York 

Project COMPETE developed programming to meet the future needs of 
the uarget population for vocational, domestic, recreation/ 
leisure, and community functioning. The proj;ct provided 

of 7f t?ansit?on''.af'?%^"? parap?of essionals , 'aSd to'^p^rent's 
ot 71 transition-age students. a summer pilot program provided 
training m transition skills to 10 transition-age students 6 of 
whom were provided on-the-job employment training. Job coachef 
provided on-the-job training, travel training, %nd foSow-up 
^nSn°?^. ''° additional 61 students who were placed in 

competitive employment at the minimum wage. 

The project developed and implemented a support and advocarv 
lll'^lT. ^T'^t"^ agencies, employers^°and parent^^The 

ac?iv?Me. '^fih^'f maintained linkages and coordinated 

""-^^ business and industry, government, and private 
agencies were developed and maintained. The Nassa^ County Pa?ks 
and Recreation Department established two jobs leading to full 
benefits. All project graduates registered with OVR. 

The project effected an increase in the number of students placed 
m employment after graduation/aging-out, and an increase in the 
number of students who received follow-up support and 
intervention while on the job. buppojrt ana 

The project impacted positively upon attitudes of teachers and 
parents who reoriented their perceptions of successful education 
incpl employment-related outcomes. Nassau 

BOCES IS committed to continue training in integrated and natural 
competitive employment environments for transition-age youth 



I. Project Description 
A. Purpose 

Project COMPETE developed secondary and transitional 
postsecondary programming for training youth with severe 
disabilities m skills necessary to achieve a successful 
transition from school to vocational opportunities in their 
communities. Students were trained in natural environments and 
received intensive on-the-job training and support in actual work 
settings, both before and after graduation from school. Teachers 
and parents were provided training and support, and we^-e 
familiarized with the ecologically-based, community-referenced 
age-appropriate curriculum and innovative teaching strategies 
The project conducted extensive job development and advocacy via 
interagency collaboration. 

'^^tv. P?"^^^'^^ demonstrated that with appropriate training 
methodologies, youth with severe disabilities can achieve a 
successful transition from school to the world of work. As a 
result of the project's intervention, the percentage of studerts 
recommended for placement in competitive jobs increased 
Moreover, by providing ongoing intervention and support during 
the critical first year after graduation, the project enabled a 
majority of the students who were recommended for placempnt to 
achieve a successful transition to the world of work. 

B. Objectives 

The project had four objectives as follows: 

Objective 1: To address transition needs of youth with severe 

disabilities, ages 18-21, who are about to graduate or age-out of 
school by providing programming which addresses their future 
vocational, domestic, recreation/leisure, and community 
functioning neeas. 

Objective 2; To prepare youth with severe disabilities for 
transition from school to work by offering assessment, job 
training, placement, and follow-up support. 

Objective — 3: To increase the number of students making a 
transition from school to work through development of expanded 
on-the-job training and job placement opportunities for youth 
with severe disabilities coming out of school via an extensive 
interagency collaboration and advocacy effort with business and 
industry. 



Objective 4; To develop and implement a transition support and 
advocacy program involving schools, agencies, employers, parents 
and community resource networks . ' 



C. Implementation of Project Objectives 

Figure l documents the relationship between project objectives 
and briefly summarizes the activities that were implemented for 
each objective. 

Project COMPETE became operative October 1984. Figure 2 presents 
a three-year overview of the project. Program staff included a 
part-time project director, a full-time project coordinator, job 
coaches, and a part-time secretary. 

During the first project year, activities concentrated on program 
planning, staff and job coach training, collecting baseline data, 
implementing a pilot demonstration including assessment, 
employment intervention, parent counseling, job training. Hob 
placement, and finalizing plans for full-scale implementation . "An 
evaluation of Year 1 activities was conducted and a first-year 
program performance report was completed providing details of 
accomplishments from October 1, 1984 - September 30, 1985. 

The full demonstration model which was implemented in Year 2 
included curriculum development, job coach training, development 
of vocational lEPs, job development, job placement, on-the-job 
training, advocacy, interagency collaboration, dissemination, and 
evaluation activities. The "Year 2 Evaluation Report" provided 
details of Project COMPETE -s activities and accomplishments for 
October 1, 1985 - September 30, 1986. 

Activities in the third project year, October 1, 1986 - September 
30, 1987, concentrated on maintaining all program components: (i) 
providing programming to address transition needs of youth, ages 
18-21, with severe disabilities; (2) preparing youth for 
transition from school to v^rk by offering assessment, job 
training, and follow-up support; (3) developing expanded on-the- 
D Ob training and placement opportunities; and (4) developing and 
implementing a transitional support and advocacy program 
involving schools, agencies, employers, parents, and community 
resource networks . 

Activities for Yaar 3 continued previous program components from 
Year 2. Among the major accomplishments which were achieved in 
the third project year were: 

25 transition-age students received project services. 

20 graduated/aged-out students received follow-up services. 

6 paraprofessionals were trained to serve as job coaches. 

Project staff participated in professional conferences, 
workshops, and presentations. 

Project staff maintained continuing contact with Directors 
of Pupil Personnel Services in local school districts. 
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FIGURE 1 

IHPLEHEiNJTATION OF PROJECT OBJECTIVES AND ACTIVITIES 



OBJECTIVES 



ACTIVITIES 



1. To provide programming 
to address vocational needs. 



2. To prepare youth for 
transition by offering 
assessment, job training, 
placement, and follow-up 
support. 



3. To develop expanded 
on-the-job training and 
job placement opportunities 
...via an extensive inter- 
agency collaboration and 
advocacy effort with 
business and industry. 



4. To develop and imple- 
ment a transition i ipport 
and advocacy program in- 
volving schools, agencies, 
employers, parents, and 
community resource 
networks. 



° A transition Program Guide was produced* 
° Ecological inventories were developed. 

° 13 paraprofessionals were trained to serve as job coaches. 

4 series of 6 staff training sessions included 36 teachers. 
° 9 vocational teachers attended a 4-day vocational in-service 

program. 

° Assessment of staff traininn. 
° Assessment of teachers attitudes. 

Pilot implementation: Curriculum was field-tested with 

10 students who were assessed. Six students were trained 

in job skills and were provided employer intervention 

and parent counseling. 
' An Advisory Task Force consisted of 21 agency, organizational 

institutional, and emplo)'«3r representatives. 

A 3-day vocational workshop was attended by 20 professionals. 
' Vocational lEPS developed for 71 students (10 Year 1 

36 Year 2, 25 Year 3). 

67 students (6 Year 1, 36 Year 2, 25 Year 3) were placed 
m jobs at minimum wage and were trained in skills needed 
to function independently and to succeed on the job. 
Employer intervention and parent counseling were conducted 
for all participants. 

Job development activities were conducted, and 81 potential 
placement sites were identified. 

The Nassau County Department of Parks and Recreation created 
two full-time positions leading to full benefits. 
Employers of project participants received awards. 
Linkages with business and industry were established and 
maintained. 

Ongoing continuing communication among OVR, agencies, business, 
and industry, project staff, and teaching staff were maintained. 

All project participant students were registered with OVR. 
Continuing contact with Pupil Personnel Service in 56 Nassau 
County school districts was maintained. 

Patents of participants were provided training and support. 

Parents' attitudes were assessed. 

Ongoing dissemination activities were conducted. 

OMRDD funded a postaecondary grant providing gcaduated/aged-out 

students with supported work. 

Project staff participated in professional conferences, workshops, 
dnd presentations. 
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FIGURE 2 
THREE-YEA R OV ERVIEW 



Year 1 



CO 



> 



.Start up activities 

.Coordination/collaboration plan 

.Initiate evaluation plan 

.Identify mainstream sites 

.Develop adapted curriculum materials, 

teacher manual and supplementary 

materials 

.Develop training materials for teachers 
and parents 

.Develop/disseminate project brochure 

.Establish Advisory Council 

.Review, select, modify assessment 

materials 
.Implement teacher/staff training 
.Identify project participants 
.Orientation for parents and staff 
.Collect baseline data 
.Implement pilot demonstration of model 
.Ongoing dissemination 
•Ongoing evaluation 



Year 2 



.Continue first year activities 
.Implement full demonstration model 
.Implement screening, identification, 

assessment, referral in project sites 
.Provide ongoing technical assistance 
.Onslce monitoring/observation by student 

interns and project staff 
.Full Implementation of parent training 

component 
.Data coUecnion and analysis 
.Ongoing dissemination 
.Ongoing evaluation 



Year 3 



.Continue first a«d s^coihI year activities 
.EvaluatioE of prograa lapact 

•^issemiaation of project products 
.Data collection and analysis 
.Identification of additional mainstream 
Sites 

.Planning for expansion/replication 
.Ongoing evaluation 
.Final report 



0 

Time 



12 
months 



24 
months 



u 

36 
months 
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Parents were provided training and support through 
general weekly meetings, individual planning sessions, and 
discussion groups. 

Attitudes of Year 3 parents, teachers, and employers were 
assessed and compared. 

Evaluation of program impact was conducted. 
Intensive dissemination activities were conducted. 
D. Participants 

The target population consisted of 290 youths, ages 18-21, who 
attended programs for the severely and profoundly mentally 
retarded, orthopedically disabled, and neurologically impaired 
offered by the Board of Cooperative Educational Services (BOCES) 
of Nassau county. ^ ' 

Project participants included 10 students in Year 1, 36 students 
in Year 2, and 25 students in Year 3. Transition support services 
were provided to 36 graduated/aged-out students in Year 3. 

II. Project Results 
A. Providing Programming 

Objective 1 concerned the extent to which the project addressed 
transition needs of youth with severe disabilities, 18-21 bv 
providing programming to meet their future needs for vocational, 
^omestic, recreation/leisure, and community functioning. 
Providing programming to address transition needs for this 
population consisted of the following components: 

1.1 Developing and implementing an ecologically-based curriculum 
and service delivery model. 

1.2 Providing teacher training. 

1.3 Preparing ecological inventories. 

1.4 Identifying future functioning needs of each participant and 
providing individualized, age-appropriate, and ecologically- 
based training in natural sites. 

Objective ^.1 concerned the development and implementation of an 
ecologically-based curriculum and service delivery model that 
addressed the future vocational, domestic, recreation/leisure 
and community functioning transition needs of youth with severe 
disabilities . 

Project COMPETE developed an "Ecologically-based curriculum and 
service delivery model to promote successful transition of 
students with severe disabilities from school to adult life and 
employment in integrated community settings. The curriculum and 
service delivery model were presented in the Project COMPETE 
Transition Program Guide. The guide included (a) guidelines for 
developing individualized education plans (lEPs) and 
individualized transition plans (itPs), (b) a systematic 
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instructional plan, (c) a vocational curriculum, (d) daily living 
and recreation/leisure catalogs, and (e) data forms, information 
sheets, survey questionnaires, checklists, and other assessment 
instruments . 

lEPs and iTPs together provitfad comprehensive information for 
each student and identified their educational and employment 
needs iePs and iTPs were developed with input from parents, 
studentP, school staff, and relevant adult services in th4 
students' local communities. 

A systematic instruction plan assisted teachers in planning 
effective instruction in natural environments. For each iep/ITP 
objective, a learning activity was listed. functional tasks 
which must be performed to successfully complete each learning 
activity were defined. Task analysis included a variety of types 
of skills required for successful performance: communication, 
functional, academic, and social interaction. 

The Transition program Guide described selecting appropriate 
methods of training (step chain, or concurrent) and determining 
learning stages (fluency, maintenance, or generalization). 
Monitoring and assessment procedures included instructions for 
developing a behavior plan to determine whether interfering or 
aberrant behavior required special intervention. Intervention 
strategies included correction procedures (primed, modeled, 
indirect verbal, gestural and pictorial) and reinforcement 
patterns (time-based, response-based, continuous, intermittent, 
or variable) . ' 

Management strategies included a teacher management plan, staff 
planning activities, activities for students, a flow chart of 
procedures for instructional decision-making, assessment, and 
methods to determine need for and type of modification. 

The Transition Program Guide provided guidelines for developing 
competitive, supported employment opportunities in integrated 
settings for on-the-job training and follow-along support of 
individual students, steps involved in job development, student 
placement, job site training, and follow-along by job coaches 
were detailed. 



Teachers' assessments of the Project COMPETE Transition Guide in 
Year 3 rated the Project COMPETE Transition Program Guide as 
excellent on 19 criteria, particularly: comprehensive content, 
clearly expressed educational philosophy, definition and 
explanation of technical terms, references for further program 
development, definition of student function and consequent modes 
of instruction, variations in approach, relevant exa.aples and 
demonstrations, identification of different student functioning 
and performance levels, assessment of student needs and 
interests, and appropriate evaluation materials (Table 1). 
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^ Objective 1.2 concerned the provision of teacher training. 

Thirty-six teachers were trained in Year 1. Analysis of 
assessments by teachers (reported iw the Year 1 Evaluation 
Report) found that workshop objectives were achieved, teac'uers 
were satisfied with the workshops, and teachers believed they had 
achieved levels of competency. It vas determined that teacher 
training had been effective. 

Four aides were hired and trained to serve as job coaches in Year 
1, seven in Year 2, and six in Year 3. Job coaches were 
introduced to Project COMPETE staff and were provided ipformation 
concerning the project's history and development. Training 
included a tour of the school and program facilities, as aides 
learned how the model was implemented. New job coaches spent up 
^^^^ observing project activities, becoming acquainted 
with the students, observing other job coaches, conducting on- 
the-job trainings at each of the job sites, and learning 
procedures for completion and maintenance of forms (Appendix A). 

Job coaches were continuously monitored. They met individually 
with the project coordinator on numerous occasions as warranted 
by the need to share or exchange information. In addition, the 
project coordinator scheduled monthly meetings with the job 
coaches. In Year 3, group meetings were held October 20, Nov 

•17, Dec. 10, Jan. 14, Feb. 24, March 24, April 10, May 26, and 
July 1. (In June, in place of a group meeting, the oroject 
coordinator met formally with each job coach individually.") 

Objective 1.3 oncerned the preparation of ecological 
inventories . 

The ecological daily living and recreation/leisure catalogue 
included listings by town of vocational, residential and 
recreational facilities which may serve as settings for pursuing 
various activities. The guide identified a total of 140 
potenv-.ial employers of persons with severe disabilities: 81 in 
Year i, 25 in Year 2, and 34 in Year 3. Other listings included 
local parks, nuseums, theaters, art workshops, libraries 
agencies, playgrounds., schools, sports and health clubs, dance 
studios, beaches, community residences, etc. Tb.e catalogue 
included a listing of age-appropriate, functional, norm- 
referencfjd activities which were to be used for seltcting 
objectivias and for establishing training priorities for 
individual students. The inventories were intended for use by 
teachers and parents to facilitate successful transition to a 
postscbool adjustment within the community. 

.chers' assessmeiits of the ecological daily living and 
reational/leisure inventories in Year 3 found that three- 
.Jths of the teachers' rated the inventories "very good,* and 
i-fourth of the teachers rated the inventories "excellent." 



Objective 1.4 concerned teacher identification of the 

runctioning needs of each participant, along with provisions for 

individualized age-appropriate, community- referenced, and 
ecologically-based training in the natural environment sites. 

Future functioning needs were identified and provisions for 
individualized training were established for 10 program 
participants in Year 1, 36 in Year 2, and 25 in Year 3. 
Assessment methods followed a 3-part procedure which included 
student observations, parent interviews, and teacher judgments. 
A 3ob-studeut match wc.s developed for each student by analyzing 
rhe requirements of the job and matching these to th& results of 
the student assessments (Appendix B) . 

Offering Assessment, Job Training, Placement and Follow-up 
Objective 2 concerned the extent to which youtiT ^OTi — ii^ere 
disabilities were prepared for transition from school to work bv 
offering assessment, job training, placement, and follow-up 
support. Prepar;5tion for transition consisted of the following: 

2.1 Providing participants with training in skills needed to 
function and succeed independently on the job 

2.2 Providing participants with on-the-job training in 
realistic work-settings and at specific job sites. 

2.3 Providing follow-up support to those participants placed in 
employment . 

Objective 2.1 concerned the provision of training in the skills 
needed to function independently and to succeed on the job. 

Training in skills needed to function independently and to 
succeed on the job was provided to 10 students in Year 1 36 
students in Year 2, and 36 students in Year 3. Students learned 
various skills including making lunch independently, using public 
transportation, crossing a low traffic intersection, performing a 
sequence of job tasks independently, walking to and from work 
independently, and depositing a paycheck. 

Objective 2.2 concerned the provision of on-the-job training in 
realistic work settings and at specific job sites. 

Over the summer of 1986, Project COMPETE provided on-the-job 
training to 6 students (including 1 continued from the 1985-86 
school year). After Year 1, the decision was made to use the 6- 
week summer period exclusively for job development, because the 
time was too brief for effective training. Thirty-six students 
were placed in jobs at minimum wage in Year 2, and 21 students 
m Year 3. 

Employment sites were accessible to public transportation or 
withm walking distance, from students' homes. More than half the 
^S^Jt^^^^"?^^ ^^^^ placed at fast food or family restaurants 
(Table 2). Students' jobs were varied, including maintenance, 
office work, and food preparation. One-third of the jobs, 
entailed lobby and/or service area cleanup (Table 3). 
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After individualized goals were set, students received on-site 
training in travel and job skills at their places of employment 
for a total of 685 days in Year 2 and 699 days in Year 3 (Table 

Termination of students' employment occurred for various reasons 
Of the fourteen jobs which were terminated in Year 2 eight 
terminations were attributed to inadequate or inappropriate job 
performance, as were two of the nine jobs which were terminated 
m Year 3. other reasons for job terminations included job 
upgrading, health problems, unavailability of a job coach, and 
workshop placements (Table 5). 

Ratings of students' performance by job coaches found that 
students performed well on dependability, appearance, attitude 
initiative, ability to relate to others, learning ability, safety 
habits, versatility, and physical requirements (Tables 6, 7). 
Disabled student-employees received highest performance ratings 
in the following: 

Punctual 

^ Makes presence known to supervisor 
Grooming 

Appropriate dress 
Personal hygiene 
^ Takes pride in assigned job(s) 

Begins work independently 
^ Resumes work immediately after break 
Relates well to supervisor 
Relates well to co-workers 
^ Accepts constructive criticism 
^ Relates well to customers/public 

Works without reassurance 
^ Does not often ask for help 
Attention span 
Follows oral instructions 
Ability to follow models 
] Retention capability 

Handles materials and equipment safely 
^ Observes work site, rules 
Adapts to changing situations 
Sustains light work 
sustains moderate work 

Objective 2.3 concerned the provision of follow-up support to 
participants who were placed in employment. 

Project COMPETE provided follow-up support and intervention to 7 
graduates of the pilot implementation, 5 who were employed and 2 
who were seeking employment. The Office of Vocational 
Rehabilitation (OVR) assumed the responsibility of providing job 
coaches to 1985-86 graduates. In Year 3, Project COMPETE 
provided follow-up support and intervention to 21 graduated/aged- 
out participants through a grant from the Office of Mental 
Retardation and Developmental Disabilities (OMRDD) . (The parents 

Er|c 9 14 



of six graduated/aged out students preferred placement of their 
sons and daughters in a sheltered workshop.) 

The jobs of nearly one-half of the employed graduated/aged out 
students included lobby duty, e.g., cleaning trays, wiping tables 
and chairs, sweeping the floor, refilling condiment, napkin, and 
straw dispensers. Three worked as porters/maintenance workers or 
dishwashers, respectively; and 2 worked as bakery assistants. 
One graduated/aged out student worked at each of the following: 
filling orders, collecting carts, assisting with shampoos, 
providing food service, and performing clerical tasks (Table 8). 

Of 21 students who graduated/aged-out of the project, 5 worked 30 
hours or more each week. The working hours of a sixth graduate 
were extended to 30 hours and then cut back when this proved too 
long a working day. 

Four graduated/ aged-out students worked 5 days a week, 4 hours a 
^^1. 5°^ ^ total of 20 hours. Five graduated/ aged-out students 
worked less than 20 hours a week. Three volunteered time at a 
second job or joined a recreational program. Two did not want to 
add to their current obligations. Another declined to work 
additional hours because he would have become ineligible for 
social security income. 

Regardless of their preferences, it would have been impossible to 
extend the working hours of 9 graduated/ aged-out students at 
their current placement sites. In consonance with the wishes of 
their parents, no attempt was made to relocate these project 
participants at a full-day employment site. 

Project staff provided 1,842 hours of follow-up support to 
graduates between October and June of 1986-7. This support was 
! °^ follow-up (887 hours), family counseling 

(460 hours), job training (369 hours), job development (115 
hours), and travel-training (15 hours) (Table 9). 

C. Interagency Collaboration and Advocacy 

Objective 3 concerned the development of expanded job training 
and 3ob placement opportunities for disabled youth coming out of 
school via an extensive interagency collaboration and advocacy 
effort with business and industry. 

Collaboration is a key factor in an intervention system which 
seeks to facilitate the sharing of professional expertise and 
experience, to increase the scope of service delivery, to enhance 
visibility of each component, and to reduce costs and duplication 
of effort. Project COMPETE emphasized the importance of 
collaboration between community and school, business, labor, 
industry, and government. Development of expanded job training 
and job placement opportunities consisted of the followina 
components: ^ 
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3.1 Significantly increasing the number of students who are 
recommended for placement in competitive employment. 

3.2 Significantly increasing the number of students who are 
placed in employment upon graduation/aging-out of school. 

3.3 Significantly increasing the number of students who are 
placed in employment who receive follow-up support and 
intervention while on the job. 

Objective 3.1 concerned the -crease in the number of students 
recommended for placement in competitive employment. 

Of the students who graduated from Nassau BOCES programs between 
1979 and 1983, 11% were recommended for competitive employment 
and 70% were recommended for sheltered employment. The class of 
1983 was the last group of graduates from the three Nassau BOCES 
programs that served youth with severe disabilities prior to this 
project. Three students from the class of 1983 were recommended 
for placement in competitive employment. In 1986, Year 2 of the 
project, 36 of 48 graduates were recommpnded and placed in 
competitive employment. in 1987, 22 of 34 graduates were 
recommended and placed in competitive employment. 

Objective 3.2 concerned the increase in the number of students 
placed in employment upon graduation/aging-out of school. 

In 1983, prior to Project COMPETE, few graduates were placed in 
competitive employment. Of the 10 students who were placed in 
supported competitive employment in Year 1, 4 currently hold the 
same job, three are employed at a different job, two were placed 
in a sheltered workshop, and one graduate was placed in an 
occupational day center, of 48 graduates in 1386, 36 were 
recommended and placed in competitive einployment. Of 34 
graduates in 1987, 22 were recommended and placed in competitive 
employment. This represents a substantial increase in the number 
of graduates who have been placed in competitive employment. 

Objective 3.3 concerned the increase in the number of students 
who are placed in employment and receive follow-up support and 
intervention while on the job. 

Project COMPETE provided follow-up support and intervention to 5 
employed graduates of the pilot implementation, and also to 2 
graduates who were seeking employment. OVR provided job coaches 
to 1985-86 graduates. In Year 3, Project COMPETE provided 
follow-up support and interventio.i to 21 graduated/aged-out 
participants through an OMRDD grant. (Objective 2.3, p. 8.) 

Employers of graduated/aged-out students rated the amount of 
time that the employee with severe disabilities demonstrated 
various social and behavioral skills. Graduated/aged-out 
students demonstrated desirable social and behavioral skills 
(Table 10). Skills which that wexe consistently demonstrated by 
all the graduated/aged-out students included: 
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Respects property of others 
^ Appropriate personal hygiene 

Appropriate dressing and grooming 
^ Cooperates with others 

Courteous to others 

; Says "Hello," "Good-by, ""Please, " "Thank You" appropriately 
Follows rules 
Friendly 

Considerate of others 

Graduated/aged out students received positive ratings on all the 
social and behavioral skills which were assessed. The lowest 
(but still positive) ratings that they received in social and 
behavioral skills were on the following: 

^ Asks for assistance when appropriate 
^ Appropriate sense of humor 

Copes with problems and new situations appropriately 

Shows initiative 

Remains calm under stress 

Expresses displeasure appropriately 

According to employers, graduated/aged-out students' were almost 
always punctual, maintained good attendance, took meals and 
breaks appropriately, and maintained a good appearance 
Employers were positive, albeit to a lesser extent, re: the 
consistency of these employees in attending to job tasks, their 
favorable performance in comparison with other workers, and the 
ease of communication with these employees (Table 11), 

Employers' appraisal of overall job proficiency of the 
graduated/aged-out students indicated that approximately one- 
fourth of the employees performed "much better than 
satisfactory," one-fifth performed "somewhat better than 
satisfactory," and approximately two-fifths performed 
"satisfactory," Approximately one-fifth of the employees needed 
some improvement. Overall proficiency as a group was midway 
jpetween "satisfactory" and "somewhat better than satisfactory" 
(Table 12) . 

Employers reported that one-half of the graduated/aged-out 
students performed independently on-the-job 100% of the time. 
Only 2 of the graduated/aged-out students required assistance 
more than 50% of the time on the job (Table 13), 

Objective 3,4 related to clients', parents', and employers' 
satisfaction with the program. 

Based on students' willingness to partic.-ir»ate in the program, to 
learn necessary skills, and to strive for achievement of on-the- 
job training goals, it was presumed that students were satisfied 
with the program's purposes and processes. 
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Parents were satisfied with aspects of the school program 
designed to prepare youngsters for employment (4,0 overall mean 
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rating on a 5-point scale). Ratings were lower in Year l and 
higher m Years 1, and 3 of the project (3.9, 4.4, and 4 6 
respectively) indicating that Year 2 and Year 3 parents were mor4 
satisfied than Year 1 parents (Table 14). 

Parents and employers completed surveys designed to assess their 
satisfaction with specific aspects of Project COMPETE. Analysis 
of ratings by 15 parents (Table 15) and 8 employers (Table 16) 
indicated that both groups were satisfied with assessed criteria 
including: assessment, training methods, opportunities for input 
and participation, philosophy, and individualization. Employer 
ratings of the overall effectiveness of Project COMPETE on a 3- 
point scale (adequate, good, excellent), resulted in a mean 
rating of 2.5 (sd .5), or between good and excellent. 

It was hypothesized that successful implementation was associated 
with development of positive attitudes on the part of teachers 
parents, and employees toward employment for people with severe 
disabilities. Surveys of parents, teachers, and employers were 
conducted to determine their attitudes towards training and 
employment for people with severe disabilities. Parents were 
surveyed each year so that the attitudes of parents of changing 
groups of project participants could be assessed. Teachers were 
surveyed in Year 1 and Year 3 only, pre-implementation and post- 
implementation. Employers were surveyed in Year 3 only so as not 
to prejudice employers against the project and/or the population. 

Parents believed that people with severe disabilities have a 
right to competitive employment, that training for competitive 
employment is justified for people with severe disabilities, that 
integration of people with severe disabilities into competitive 
work sites will improve their acceptance by the community, and 
that co-workers benefit when people with severe disabilities are 
integrated into places of employment. Attitudes between parents 
in Year 1, Year 2, and Year 3 were stable, with the exception 
that Year 2 parents thought that people with severe disabilities 
were more likely to be management problems in competitive 
employment than in sheltered workshops (Tables 17, 18). 

Teachers believed that training for competitive employment is 
justified for people with severe disabilities, that people with 
severe disabilities have a right to competitive employment, that 
integration of people with severe disabilities into competitive 
work site- will improve their acceptance by the community, that 
co-workers benefit when people with severe disabilities are 
integrated into places of employment, that people with severe 
disabilities would be more productive if they were integrated 
into competitive employment settings, and that people with severe 
disabilities can learn to lead normal lives. Attitudes between 
teachers in Year 1 and Year 3 were similar, with the exception 
that Year 3 teachers were particularly strong in their belief 

•that training for competitive employment is justified for people 
with severe disabilities (Table 19). 
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comparison of attitudes of Year 3 parents, teachers, and 
employers found a number of differences between the groups All 
believed that training for competitive employment is justified 
for people with severe disabilities; teachers believed this more 
strongly than parents or employers. All believed that co-workers 
benefit when people with severe disabilities are integrated into 
their places of employment; teachers believed this more strongly 
than parents. Teachers were more adverse than parents or 
employers to placing people with disabilities in sheltered 
workshops. Teachers believed that people with severe 
disabilities might function on the level of co-workers; however 
parents and employers did not agree. Teachers believed more 
strongly than employers that people with severe disabilities 
were not an impediment to the productivity of co-workers (Table 

Parents of Project COMPETE students were surveyed in Years 1 2 
and 3 to assess their opinions regarding appropriate types of 
training for persons with severe disabilities, and to identify 
interests and, concerns of persons with severe disabilities as 
they consider employment. Parents believed that job simulation 
practicing different tasks at the center, on-the-job training ik 
the community, and subcontract work all were extremely 
appropriate types of training for people with severe handicaps 
(Table 22). There were no differences between means of Year 1 
Year 2, and Year 3 parents (Table 23). 

Parents believed that increased sense of independence, 
possibility for increased social contact, and job satisfaction 
were extremely important interests to persons with severe 
disabilities as they considered employment. Also important were 
increased freedom for parents and gaining of additional income. 
Other considerations which parents thought were of interest 
included self-respect, acceptance in the community, ability to 
care for oneself, personal adjustment within the community, and 
enjoyment of life (Table 24). There were no differences between 
Year 1, Year 2, and Year 3 parents (Table 25). 

Parents believed that extremely important concerns to persons 
with severe disabilities as they consider employment included the 
possibility of mistreatment by co-workers, unavailability of 
appropriate jobs, and difficulty of getting to and from work. 
Also considered important were frustration that may be 
experienced by the disabled employee, loss of government 
benefits, and lack of quality training for a job. Other 
considerations which parents indicated as potential concerns to 
people with severe disabilities as they considered employment 
were: stress, maintaining a job, and personal safety (Table 26). 
There were no differences between Year 1, Year 2, and Year 3 
parents (Table 27) . 

Parents indicated rising expectations regarding the future 
placements of their sons or daughters after graduation. Although 
there were fluctuations over the three years of the project, one- 
half of the parents overall expected that their son's or 



daughter's future placement would be in competitive employment in 
the community. One-third of the parents expected future 
placement to be to a sheltered workshop, and one- tenth expected 
future placement to be occupational day care trainina 
treatment center (Table 28). 
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D. Transitional support and Advocacy 

Objective 4 concerned development of a transitional support and 
advocacy program involving schools, agencies, employers, parents 
and community resources. Development of a transitional support 
and advocacy program included the following components: 

4.1 Providing ongoing transition services. 

4.2 Providing information workshops and referral information 

4.3 Providing onsite follow-up and support for students placed 
in work-settings. 

4.4 Providing ongoing information and advocacy. 

Objective 4.1 concerned the provision of ongoing transition 
services including assessment and career/life planning, and 
Identification of individual transition needs. 

Assessment, career/life planning, and identification of 
individual transition needs were provided to each of lo students 
who had participated in the summer 1985 pilot implementation, to 
36 graduates in 1986, and to 25 graduates in 1987. 

Objective 4.2 concerned the provision of referral information to 
participants and their families. 

For the first time, all graduates of the Nassau BOCES programs 
for students with severe disabilities registered with OVR. This 
was considered a highly positive accomplishment, particularly as 
It demonstrated a high level of interagency cooperation. 

Linkages with business and industry, government, and community 
are essential for development of a comprehensive referral network 
to smooth the transition process and assure continuation of 
concerned service to persons with severe disabilities after they 
leave the relative security of BOCES. To this end, the project 
coordinator served as a member of the resource committee for a 
federally-funded grant, "The Role of Parents in the Transition 
Process," implemented by Human Resources and Abilities inc in 
Albertson, New York. 

Project COMPETE joined the Nassau Placement Network and Nassau 
county Transitional Planning Network (NCTPN), seeking to develop 
a job bank for persons with severe disabilities and advocating 
for the employment of persons with severe disabilities as a cost- 
effective management strategy. Project COMPETE was involved, 
also, with efforts of the Long island coalition for Full 
Employment (based at Adelphi University) which developed a job 
bank. Project COMPETE participated, also, in activities 
conducted by the Nassau Youth Bureau of Transportation addressing 
problems associated with transportation issues. 
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Objective 4.3 concerned the provision of on-site follow-up and 
fn™^ students placed in work settings, to help the students 
succeed m and maintain their placements. 

All program graduates registered with OVR. in Year 2 Proiect 
COMPETE provided follow-up and support to 7 g^adLtes of '?he 
pilot implementation; 5 who were employed and 2 who were seeking 
employment. in Year 3, a postsecondary program funded by the 
Office of Mental Retardation and Developmental Disabilities and 
implemented by the Nassau BOCES Division of Special Education 
continued on-the-job training for 21 graduated/aged-out students. 

Objective 4.4 concerned the provision of ongoing information and 
advocacy throughout the transition period. 

Advocacy activities conducted by project staff, the Advisory 
council, and BOCES personnel sought to sensitize employers and 
employees to hiring/working with persons with severe 
disabilities. Advocacy activities focused on reducing employer 
discrimination, sensitizing other employees within the job site 
providing assistance to employers, increasing job opportunities' 
and disseminating project results. j.uuuj.u±es. 

General discussion and "rap group" meetings were scheduled to 
allow parent interchange on issues of mutual concern and 
interest. Meetings provided opportunity to distribute current 
journal articles and other printed matter relevant to issues of 
community living, support employment, and transition legislation 
The project coordinator attended all parent group meetings at the 
updates ^^^^ school/high school levels where she presented grant 

Parent meetings, held twice a month in both morning and afternoon 
sessions, provided occasion for discussion of numerous topics by 
invited experts. Topics included: 

Nassau County supportive services 
Hostels (ACLD, AHRC, Catholic Charities) 
Sexuality 

] SSI, wiils/trusts, guardianship (Long Island Advocacy Center) 
Supported work cnuci.; 

Role of OVR 

Travel, social concerns 
; Day treatment services (Project READDY, EPIC Center) 
Job coaches 

Inappropriate behavior 

Parents of graduates formed small discussion groups, and 
individual sessions were arranged upon request. 

A collaboration with Long Island University/C. W. Post Campus 
offered training to both parents and professionals through a 
workshop which was directed by Dr. Lou Brown, Professor, 
Department of Rehabilitation, Psychology, and Special Education, 
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UrJversity of Wisconsin, Madison and a nationally-known 
^outribufor to the conceptualization and implementation of 
transition programming. The workshop focused upon systematic 
instruction m the classroom for persons with severe disabilities 
and the supported work model. 

The Task Force provided advocacy for Project COMPETE within the 
business aad industrial community. Cooperation with the business 
and industrial community was essential as employers must be 
willing to hire per.oonij with severe disabilities, to provide 
supervision, and to provide input to project staff regarding the 
ability of the employee to function in the job setting. one 
important accomplishment of Project COMPETE in the area of 
advocacy was establishment of two civil service joba complet<= 
with benefits for Project COMPETE students through the Nassau 
County Parks and Recreation Department. 

At the graduation ceremonials. Project COMPETE presented awards to 
selected employers of students with severe disabilities. 
Employers who were awarded represented a variety of job sites, in 
effect highlighting the varying abilities of program 
participants. ^ ^ 

in addition to reducing employer discrimination, sensitizing 
other employees within the job site, providing assistance to 
employers, and increasing job opportunities, advocacy involved 
dissemination of project results. To this purpose, the project 
coordinator and staff attended six conferences, made eight 
presentations, served on five committees, and provided technical 
assistance to four agencies (Appendix C) . 

F. Plans for continuation 

Project COMPETE succeeded in developing secondary and 
transitional postsecondary programming for training youth with 
severe disabilities in skills necessary to achieve a success:ul 
transition from school to vocational opportunities in their 
communities. The project trained 36 teachers and 13 
paraprofessionals and provided 71 students with ou-site training 
m t-avel and job skills. Eighty-one potential placement sites 
were identified, and. linkages with business and industry was 
established and maintained. Project COMPETE established a 
transition support and advocacy program involving schools 
agencies, employers, parents, and community resource networks. 

The Division of Special Education of Nassau BOCES will continue 
to train transition-age students with severe disabilities in 
natural environments and to provide intensive on-the-job training 
and support in actual work settings. Nassau BOCES will continue 
to provide both teachers and parents with training and support 
familiarizing them with the ecologically-based, community- 
referenced, age-appropriate curriculum and innovative teaching 
strategies. Also, Nassau BOCES will continue to conduct 
extensive job development and advocacy via interagency 
collaboration. 



ERIC 17 22 



G. Summary and Conclusions 

Project COMPETE attained each of its stated objectives. These 
included : 

providing programming which addresses future functioning 
needs , 

offering assessment, job training, placement, and follow-up 
support, 

^ opporS??ies:':nr ^^^^^^^^^ ^^^^-^ -d job placement 

developing and implementing a transition support and advocacy 
program . 

The model demonstration showed that, with appropriate training 
methodologies, youth with severe disabilities can achieve I 
transition from school to the world of work. Project 
COMPETE s intervention increased the percentaae of students 
recommended for placement in competitive jobs and, through 
ongoing intervention and support during the critical first year 
after graduation, enabled a majority of the students who were 
recommended for placement to achieve a successful transition to 
the world of work. 

As a result of their experience in the Project COMPETE model 
demonstration, project staff made certain observations which have 
been incorporated into planning for and implementation of the 
supported employment training model at Nassau BOCES. These 
observations are noted for the benefit of readers. 

The Job-Student Match process was developed to match a student 

""i^S r K^f^f^P""^^^^ identifying job requirements and 

student abilities. Although theoretically sound, the process did 
not worK m practice because in many cases students did not have 
access to the job sites which were considered most app'-opriate 
If an appropriate job were inaccessible, the decision was made to 
tram the student in a less appropriate, but more accessible 
] ob . _ ' 

Parents' cooperation in regard to transportation was essential A 
number of job situations were located in highly trafficked areas 
transforming even a short walk or a direct bus ride into a 
potentially dangerous situation. 

The position of job coach required an individual who was flexible 
because the schedule varied weekly depending on the days that 
students worked, the extent to which they required supervision 
and job requirements. Also, because the job coach must accompany 
a student from his or her home to the job, and back again to *-.he 
home, and must also report to the school on a daily basis, the 
Dob coach must have access to an automobile and a willingness to 
do the necessary traveling. Generally, the persons who served as 
Dob coaches were mothers of school-age children. 
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The project was highly dependent upon the judgment of the iob 
coaches as they must know when and how to phase out supervision. 
Effective training and monitoring of job coaches was critical. 

A problem which existed in extending part-time jobs to full-time 
nobs was Partially attributed to the fact that students could not 
maintain their energy levels beyond one month. Project staff 
believed that, if employment training were started when students 
were younger, students would build up both their stamina and 
their desire to work by the time they achieved transition-age. 

Students were accustomed to having things "handed" to them They 
were content to remain home and watch television. Parents were 
unwilling to urge their children to work full days, even though 
their children were capable of working. The project staff 
believed that parental resistance towards obligations and/or 
responsibilities placed upon their youngsters was an expression 
of overprotectiveness. 

It was unrealistic to expect that parents who have had no 
expectations for their youngsters would suddenly develop 
expectations; or that students who were never responsible for 
anything would want responsibilities. A project such as COMPETE 
cannot succeed if parents are unwilling to support project goals 
and If students are unwilling to accept responsibility. Project 
staff recommended that parent education, and student education 
as well, begin when students are in junior high or even 
elementary school. 

The preliminary comprehensive assessment assessed skills, but not 
attitudes of transition-age students. it seemed that all 
students were able to learn skills; it was their attitudes which 
were crucial to success on the job. it was not possible to 
assess attitudes prior to placement, and thus impossible to 
predict which youngsters would succeed on-the-job. Because of 
this inability to predict success, project staff supported the 
concept of "zero-reject" in which all students, regardless of 
apparent functioning level, would have an opportunity to 
participate in on-the-job training. 

That which was interpreted by employers as "attitude" was defined 
by project staff as "ability to be flexible." For example- 
Students ware taught to complete tasks which they had begun. in 
cases where an employer instructed a student to attend to a task 
which was necessary at that moment, the student found it 
difficult to interrupt the task with which he or she was 
currently occupied. Another example: when a student was told to 
take a break at a particular time, the student would not agree to 
postpone the break even for a few moments. Thus, in cases where 
a store was unusually busy at break-time, the student will walk 
off the job for his or her break, despite direct instructions to 
the contrary. In one case such an action led to a job 
termination. 
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Employers must be educated to understand that the students are 
very concrete in their thinking. Students must be told precisely 
what IS expected of them and in terms which can be rigid For 
example, students should not be told, "Take a ten-minute break at 
1:00 P.M." Instead, they should be told, when appropriate "Take 
a break now. Have a drink, use the bathroom, and return to your 

we told employers that our students did not need special 
treatment. In one sense this wss true: our students must perform 
a task the same as any other employee in terms of their thinkina 
processes (possibly even better) . However, employers must be 
sensitive ,o students' limitations. 

The entire process of training and the acceptance of supported 
employment as a viable option to persons with severe disabilities 
rests upon cooperation with the business and industrial 
community. Employers muot be willing to learn about the needs 
of persons with severe tiisabilities and to meet those needs. 

Feedback from real jobs have impact upon what teachers do in the 
schools in terms of the type of training provided to students and 
the emphasis which is placed upon development of various task 
skilxs and attitudes. 

The thrust of this program was towards helping students to become 
independent. The project staff came to believe that this 
population will need support throughout their employed lifetimes 
This belief was reflected in the recent establishment of the 
Bureau of Supported Work which provides regional representation 
for the New York State Office of Vocational Rehabilitation. 
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Appendix C 

The project coordinator and ttaff attended the following 
conferences: 

Long Island Rehabilitation Association (LIRA) Conference, 
Marriott Kotel Uniondale. October 28-31, 1986. 

' Workshop at Family Support Coalition, syosset, NY. "Siblings 
of Handicapped Individuals." Nov. 20, 1986. 

' Meeting of grant directors, Washington, DC . Dec. 2-4, 1986. 

• Workshop at Family support Coalition, syosset, NY. 
"Improvement of Families with a Devolopmentally Disabled 
Member - Professional Strategies & Relationships That Promote 
Change." Dec. 18, 1986. 

• Service Fair, human Resources/School Districts, parents 
20^^1987 • "^^^"^^^^^^ Planning Network Subcommittee. March 

• Workshop at Family Support Coalition, Syosset, ny. "Social 
and Recreational Activities/Programs for Individuals with 
Disacilities. " May 21, 1987. 

The project coordinator and staff made the following 
presentations: 

. Spoke to business reps, agency reps on Long Island re: 

supported work model at a conference sponsored by the Nassau 
County Placement Network. October 7, 1986. 

. Northeast Research Association (NERA) Conrerence, Kerhonkson, 
New York. "Attitude survey of parents and teachers of 
students 17-21 with severe disabilities." October 29-31, 
1986 . 

. Town of Hempstead.. Handi-capable Fair. November 1, 1986. 

. Spoke before Pupil Personnel staff at the Great Neck School 
District re: supported work model. November 19, 1986. 

. Spoke before Pupil Personnel staff at the Oceanside school 
district re: supported work model. December 11, 1936. 

. Spoke before Kiwanis club of Mineola re: supported work and 
hiring students in Mineola area. January 19, 1987. 

. Spoke before Pupil Personnel staff at Rockville Center re: 
suppor'jed work model. February 5, 1987. 

. CEC conference, Chicago. Intcsragency networking. April 23 
1987. ' 
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The Project coordinator served on numerous committees including: 

. Nassau County Transitional Planning Network (tpn) 

. Subcommittee of Transition Planning Network Conference 
Committee (planned conference for 56 school districts) 

. Nassau County Placement Committee 

. Subcommittee for Nassau County Placement Network (Employer 
Awards ) 

. BOCES Transitional Team (provided information to districts) 

Technical Assistance was provided to the following agencies and 
individuals : 

. Suffolk child Center. Assisted with setting up supported 
work model for their OMRDD grant. 

. Nassau Technological Center/Carle Place. Provided forms to 
their Special Needs Division. 

. Karen Coco. Assisted in setting up a supported work model 
for a funded project serving the visually impaired. 

. Ken Hobbs, District Director of Special Education, Schofield, 
Wisconsin and Coordinator of a federally funded supported 
work model, provided information regarding procedures and 
strategies . 
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Table 1 

lAflCfaors' Rfltlnns of Prolect CQMPP TE CMfUc uLu^, 



QcLl&cLa^^ : : i^^fl^ 

Comprehensive content 5 q 

Clearly expressed educational philosophy 5*0 

Defined and explained technical terms i^Q 
Included references for further program development aIq 
Defined student function and consequent modes 

of Instruct I on ^ q 
Variations In approach 

Relevant examples and demonstrations 4^8 
Identified different student functioning and 

performance I ev els 4g 

Assessed student needs and Interests a]q 

Appropriate evaluation materials 4*3 

Feedback for decision-making and follow-up 4*5 
Identification of skills and knowledge mastered 

by students ' 4 ^ 

Assessment In terms of student performance 4^5 

Offers guidelines for decision-making 4.'5 

Appropriate training methods 4*5 

Provided for parental Input 4*5 
Identified student strengths and weaknesses 
Offered parents an opportunity for participation 

Clear and organized formdt 4^5 



Note. Rated on a 5-point scale from i (not at all) 
to 5 (excellent). 



Table 2 



AoelphI University 
AHRC Vocational Training Center 
A I gerbet 

Bel |p»ore L Ibrary 

Br aber ry Sales 

Burger King 

City of Long Beach 

Dalevlew Nursing Home 

Fr I end I y ' s 

McDona I ds 

Med l-PI us Assoc I ates 

Merv-ick Library 

Nathan's 

Pizza Hut 

P I ander Lane s 

C.K. Post Service 

Rosemary Kennedy Food Service 

Roy Rogers 

Sock Factory Outlet 

Syosset School District 

Taco BeS I 

Un I onda I e LI brary 

Ve terans Bus Co . 

Village of RockvlMe Center 

Wa I dbaums 

Winthrop Hospital 



1 



3 



2 
3 
1 
2 
1 



N = 



56 



25 



21 

29 



TaOle 5 

Lobby and service area cleanup 15 n 

Ma I ntenance ^ 2 

Trainee « g 

Dishwasher ^ 

Library page j 

Food Server 4 

Of f I ce worker 2 

Sakery ^ 



Carts 



1 



3 



Genera 1 helper j ^ 

Recreation aid - g 

--II"I^J=III&'IIIII"''2& 

data. One student held two jobs. 
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100- 


120 


80- 


99 


60- 


79 


4C- 


59 


20- 


39 


10- 


19 


1- 


9 



^flflc^Z laac^i 

1 3 
1 

2 4 
4 2 

10 7 

14 2 

< 3 

— a 



Table 5 



Reasons for Torm I n^t 1 on Fmnlnvmf^ n i 



fiafliCQS ~ 

Switched to another type of Job 
Poor attitude 
Too s I ow 
Hoal th rel ated 
Didn't want to 
Took another's 
Poor attendance 
Job coach unavailable 
Parents wanted workshop placement 
Summer camp 

Parents wanted different placement 
No cooperation from group home 
Position terminated 



work 

possess 1 ons 



4 
3 
2 



JCaac- 



J.4 12- 



22 

30 



robl« 6 



Jgb Conch R fl flnqs of PgrfgrfPnnff . g . (Percentages) 



DeoflndabMrty "^^^'^"^ 
Punctua I 

Mak«s presence known fr- supervisor 
AoQeorance 
Groom I ng 

Appropriate dress 
Personal hygiene 
Attrtude 
Takes pride In assigned Job<s) 
Korks steady even though may not 
I Ike parts of Job 
Jnl tratrvq 
Begins work Independently 
Resumes work Immediately after break 
Attempts ^-o solve problems Independently 



ISJCX 



-fiiiad Fair Mftftn 



Seoks assistance to resolve problems 
At? N f ty. Ifi relate Xsi supervisor 
Relates well to supervisors 
Accepts constructive criticism 
I ItY Ifi relfltg Ifi co-workers 
Relates well to co-workers 
Accepts constructive criticism 
RelQtgS Ifi others 
Cu s tomers/pub I I c 

M f tY. to. iror^ I n<te 

Korks without redirection 
Works without reassurance 
Doesn't often ask for help 
Attention span 
Learn I ng Abll I ty 
Follows oral Instructions 
Ability to follow models 
Retent I on capa^ I I I ty 
Sgf gty. HabI t<; 
Handles materials/equipment safely 
Observes work site rules 
Knows and follows procedures 
for acci den ts/oxor^onc I OS 

Adapts to Changing situations with 
Superv I sors 
Job Tasks 
Co-workor s 

Sustains light *ork 
Sustains moderate work 
Sustains heavy *ork 
Coord I na 1 1 on 





20S 




7% 


3.6 


50S 


43X 




7% 


3.4 




13J 


7% 


7% 


3.5 


67S 


20i 


\5% 




3.5 


73J 




7% 


7% 


3.5 


60i ' 


27i 


}5% 




3.5 


20i 


60% 


20% 




3.0 


57J 








3.6 


22% 


67% 






3.1 


7S 


50% 


43X 




2.7 




55% 


15X 


\5% 


2.7 



26^ 
27% 

26% 
33J 



13J 
13X 
20% 
20% 



6Q% 

6Q% 
iO% 



5Q% 54% 



67% 
75% 
75% 
67% 



7% 
55% 

6% 
20% 

Q% 

20% 
]5% 

}5% 



7% 



7% 



3.2 
2.9 

3.3 
3.0 

3.3 

2.9 
3.0 
3.1 
3.1 



13X 


75% 


\5% 


3.0 


\5% 


75% 


\5% 


3.0 


20% 


67% 


\5% 


3.1 


55% 


60% 


7% 


3.3 


20% 


75% 


7% 


3.1 




75% 


27% _ 


2.7 


20% 


67% 


7% 


7; 3.0 


20% 


67% 


]5% 


3.1 


\5% 


eo% 


7% 


3.1 


A0% 


55% 


7% 


3.3 


20% 


75% 


7% 


3.1 


20% 


75% 


7% 


2.5 




50% 


50% 


2.9 



15 



23 



ERIC 



31 



Table 7 



to superv I sor 



f'unctua I 

^ckes presence known 
Groom I ng 

Appropriate dress 
Personal hygiene 

Takes pride In assigned Job(s) 
Korks steady even though 
may not I Ike parts of Job 

Begins work Independently 

Resumes work Immediately after break 

Attempts to resolve work related 

prob lems I nd epend ent I y 

Seeks assistance to resolve work 

related problems 

Relates well to supervisors 
Accepts construe ive criticism 

Relates well to co-workers 
Accepts constructive criticism 

fiaifltas iQ Qtliacs 

Cu s tomer s/pub I Ic 

Atiiiti tQ jtQcls. iQlacaadftQU^ 

Korks without redirection 
Korks without reassurance 
Does not often ask for help 
Att ent Ion span 

LaacQiQa AtiLit^ 

Follows oral Instructions 
Ab I Mty to f ol low model s 
RetentI on capab I I I ty 

Handles materials and equipment safely 
Observes work site rules 
Knows and follows procedures for 
accidents and emergencies 

Zacsfltiiit^ 

Adapts to changing situations 
Superv I sor s 
Job Tasks 
Co-wor k ars 

£ii5isicflL aaauicamaQla 

Sustains I Ight work 
Sustains moderate -^ork 
Sustains heavy work 
Coord I n a t i on 



-Maoji. 



3.6 
3.4 

3.5 
3.5 
3.5 

3.5 

3.0 

3.6 
3.1 

2.7 

2.7 

3.2 
2.9 

3.2 
3.0 

3.3 

2.9 
3.0 
3.1 
3.1 

3.0 
3.0 
3.1 

3.3 
3.1 

2.7 



3.0 
3.1 
3.1 

3.3 
3.1 
2.5 
2.9 



.83 
.65 

.92 
.74 
.92 

.74 

.66 

.51 
.60 

.63 

.95 

.56 
.30 

.56 
.93 

.63 

.59 
.54 
.70 
.59 

.54 
.54 
.59 

.55 
.52 ^ 

.46 



.76 
.59 
.46 

.62 
,52 
,55 

,27 



24 

32 



Table 6 



iQfe.Iilifl 

Lobby 

Lobby and sol ad 



bar 



Carter/maintenance worker 
01 shwasher 
Bakery assistant 
Cart person 

Assistant to shampoo person 

Clerical aide 

Packer 

Of f Ice Job 



<3 In a sheltered workshop) 



JL 
"6 
3 
3 
3 
2 



Table 9 



Fo I I ow-up 
Fam I I y counsel 
Job training 
Trave I tra I n I ng 
Job d eve I opment 



QcLt-.zQac-. iaQ-^nMaC- 

341 265 

Ing 156 157 

0 108 

15 0 

49 47 



281 887 

147 460 

261 369 

0 15 

15 111 



H 



.LftiZ. 



Table 10 



Emolovftry SiiiLLoJ aSUl BehflYlgrai Skills A<:s«<;^mi%nt 

Gradufltftd /AQed-ont Students " ^ 



Skin 



Respects prop•r'^y of others 
Appropriate personal hygiene 
Appropriate dressing and grooming 
Cooperates with others 
Courteous to others 

Says "Hello," "Good-b y , " "P I ease , " and 

"Thank You" appropriately 
Fol I ows rules 
Fr lend I y 

Considerate of others 
Comp I etes tasks 

Efforts to communicate are understood 
Communicates with others 
Fol I ow s rules 
Accepts critlclsfli 
Engages In smal I talk 
Oemonstrate s pride In work 
Responds to customers appropriately 
Fol lows-through on Instruction 
Apologizes when appropriate 
Responds to coworkers appropriately 
Willing to try new activities 
Appropriate sense of humor 
Shows Initiative 

Asks for assistance when appropriate 
Copes with pr oblems and new situations 

Q;>;>ro;>r I ate I y 
Re mains calm under stress 
Expresses displeasure appropriately 



Y95 . 


Uncertflin 


No 


Heaq 

^ RfllLafll 


100^ 


' Qi 


0* 




100 


0 


0 


4.8 


100 


0 


0 


4.8 


100 


0 


0 


4.8 


100 


0 


0 


4.7 


100 


0 


0 


4.6 


100 


0 


0 


4.6 


94 


0 


6 


4.6 


94 


6 


0 


4.6 


94 


0 


6 


4.4 


100 


0 


0 


4.4 


100 


0 


0 


4.4 


100 


0 


0 


4.2 


94 


6 


0 


4.2 


88 


12 


0 


4.2 


88 


0 


.12 


4.2 


93 


7 


0 


4.1 


82 


0 


12 


4.1 


76 


24 


0 


4.1 


95 


5 


0 


4.0 


71 


29 


0 


4.0 


70 


16 


12 


3.7 


70 


6 


24 


3.6 


58 


24 


18 


3.8 


53 


41 


6 


3.6 


53 


47 


0 


3.6 


53 


29 


18 


3.4 



Note . Rated on 3 scale from 1 (almost always) to 5 (alnwst never). 

25 



N = 17 



ERIC 



33 



Table 11 



EftctccoaQCft « 

Arrive and leaves on time 
Maintains good attendance 
Takes meals and breaks 

appropr I ate I y 
Maintains good appearance 
Performance compares favorably 

with other workers 
Attends to Job tasks 

cons I stenti y 
Communication Is effortless 

and untroubl esome 



AlJtasta-liaualisi^QQaali-Mft^ftc Baliaa 

91 9 0 0 3,9 


91 
73 


9 
27 


0 
0 


0 3,8 
0 3,7 


36 


46 


18 


0 3,2 


27 


36 


27 


0 3,1 


1 6 


64 


9 


9 2.9 



11 



♦^^ated on a scale from 4 (almost alwVysl toT (never). 



Table 12 



Aaacftiaai ~" ^T^In^ZTI 

Needs Immediate Improvem^t CftCCftQlflOfi 

Needs some Improvement 

Satisfactory 

Somewhat better than satisfactory iq 

Much better than satisfactory 27 

— ii ■«= fl 



Table 13 



Lftitala-lQclQcalualftlZ^^ 



Laicals 


— EcaauAaci: „ _ 


100S 


10 


95J 


1 


90% 


3 


B5% 




75% 




TOU 




50% 




iO% 




30J 





ERIC 



26 



34 



Table 14 



Analysis of Variance for Satisfaction of Year 1. 2. 3 Parents 



I tern 

S>atisraction with the 
school program overall 

Satlsfaction'with the 
school program in terms 
of preparing the child 
for employment 



i^ource 
TetwTGrpsT 
Within 
Total 

8etw.Grps. 

Within 

Total 



.dT 



T 
136 
138 

2 

135 
137 



ST 



86.49 

95.76 
« 

t9.64 
114.25 
183.88 



4.53 
.64 



9.82 
.85 



It- Ratio Prob. 



11.602 



.OOP 



Table 15 

Ccitacifl I-IIZ~IIZZZZI ■"""■yTIn 

Met neods of students 4 2 
Metneedsofparents 

Appropriate training methods 4*^ 

Provldedforparentallnput 4*^ 

Identified studont strengths and weaknesses 4)1 
Identification of skills and knowledge mastered 

by students 4 ^ 

Assessment In torms of student performance 4^0 

Clearly expressed educational philosophy 4I0 
Identified different studont functioning and 

perform a ncelevols 4q 

Assessed student neods and Interests 4*0 

Appropriate evaluation materials 3*9 

Feedback for decision-making and follow-up 3I9 
Offered parents an opportunity for participation 

Reasonable performance expectations 3 9 

Idantlfled students* needs and Interests 3*9 



N = 14 



Ji£ii' Items were rated on a 5-poin Icale from 1 (not at all) 
to 5 (excel lent). 



Tal, te IC 

Employers* Ratln os of Prniect COMppy p 



Ccitficifl 1.ZZZ Hftfliu 

Assessment of student needs and Interests 4.4 
Provided for employer Input regarding 

student needs and abilities 4,4 

Offered employers opportunity for * 

part Ic I p at Ion 4^4 

Feedback for decisionmaking 4*3 

Appropriate training methods 4.3 

Reasonable performance expectations 4.1 



^Q^g - Items were r«»ted on a b-point scale from I (not at 
all) to 5 (excellent). 



27 

35 



Table \7 

Attitudes of Parents towa rds Training and Employment for People . With Severe 
Disabilities — ' 



I tern 


I 


Year 
2 


3 


Total 


Training for competitive employment is justified 
for people with severe disabilities. 


4.1 


4.4 


4.0 


4.1 


Co-workers benefit when people with severe 
disabilities are integrated into their places 
of employment. • 


3.9 


4.0 


3.4 


3.8 


Integrating people with severe disabilities into 
competitive work sites contributes to negative 
behavior patterns on the part of the non- 
disabled co-worlcers. 


?.5 


2.6 


2.4 


C . 0 


People with severe disabilities should go to 
sheltered workshops where people without 
disabilities are not co-workers. 


2.6 


2.4 




c . ^ 


People with severe disabilities would be more 
productive if they were integrated into 
competitive employment settings. 


3.3 


3.6 


3.4 


3.4 


The presence of people with severe disabilities 
in a competitive work site impedes the 
productivity of co-workers. 


2.5 


2.2 


2.1 


2.4 


People with severe disabilities may reach their 
potential but will never be able to function 
on the level of their co-workers. 


3.2 


3.2 


3.2 


3.2 


People with severe disabilities should not be 
placed in sheltered workshops 


2.8 


2.4 


2.5 


2.6 


Integration of people with severe disabilities 
into competitive work sites will improve their 
acceptance by the community. 


3.9 


4.2 


3.9 


J . 7 


People with severe disabilities will feel 
inadequate in competitvc work sites.* 


2.9 


2.6 


2.4 


2.7 


People with severe disabilities have a right 
to competitive employment. 


4.1 


4.5 


4.1 


4.2 


The integration of people with severe 
disabilities creates no m,ijor problem other 
thon the need for additional support. 


3.3 


3.6 


3.6 


3.5 


People with severe disabilities are more 
likely to be management problems m competi- 
tive enrplnyirrent than in sheltered worv- shops. 


3.1 


2.5 


2,8 


2.9 


People with severe disabilities on Ic.irn 
to 1 1 ve norma 1 I i ves 


3.6 


4.0 


3.6 


3.7 


•sig. at .OS " ^ ^ 


87 


33 


28 


48 



?lot£. Rated on t 5-point scale frnn (urnnqly ^qree) to ! (strnnqly disaqree) 



28 



ERIC 



36 



Table 18 

Awilytit tf YtrtKc for Attitudes of Te4r I, Z, 3 p4rentt 



lt«« 



Source 



df 



Trifnfnf for co«pctlttvc ttiplorvtcnt It 
juttlfUd for people wItN severe 
diublllttet. 


tetw. Grpt. Z 
within HI 
Total H3 


4.04 
114.4S 
118.49 


2.02 
.81 


2.489 


.087 


Co-ii^rkert benefit when people with 
severe ditibllltlet 4re Integrated 
Into their pUcet of eaploy*«nt. 


ftetw. Grps. Z 
Vlthin HO 
Total UZ 


i,ZZ 
100.41 
106.63 


3.11 
.72 


4.339 


.0I5* 


Integrating people with severe dIS' 
ibllltlet Into competitive work sites 
contributed to negitlve behivlor 
patterns on the pirt of the non* 
disabled co>workers. 


ftetw.Grpi. 

Vlthin 

Total 


Z 

HO 
UZ 


2.02 
137.44 
139.4S 


1.01 
.98 


1.027 


.361 


People with severe dlsibllltles should 
go to sheltered workshops where people 
without disibllltlet ire not co*workcrs. 


ftetw.Grps. 

Within 

Total 


z 

139 
HI 


.82 

1$4.67 
1SS.49 


.41 

l.U 


.369 


.693 


People with tei-ere disabilities would 
be iiore productive If they were Inte- 

inbo c^^ciiiivc eApioyv^ni 
settings. 


ftetw.Grps. 

Vlthin 

Total 


2 

HO 
\iZ 


1.39 
H2.4S 
143. 8S 


.69 
1.02 


.66$ 


.$06 


The presence of people with severe 
dUibllltles In 1 co<K>«tltlve work 
site Impedes the productivity of 
co'workers. 


Setw.Grpt. 
*i (hin 
Total 


Z 
HI 
H3 


3.70 
9$. 24 
98.94 


1.8S 
.68 


2.739 


.068 


People with severe dlsibllltles niy 
reich their potential but will never 
be ible to function on the level 
of their co'workers. 


^tw.Grps. 

Vlthin 

Total 


2 

136 
138 


.08 
132.01 
132.09 


.04 
.97 


.040 


.961 


People with severe disibllliles should 
not be pliced tn sheltered workshops. 


Be tw. Grps. 

Vlthin 

Total 


Z 

HO 
HZ 


3.48 
136.37 
139.8S 


1.74 
.97 


1.78S 


.172 


Integration of people with severe 
dlsibllltles Into cOMpetltlve work 
sites will Improve their acceptance 
by the co«nunlty. 


Betw.Grpt. 

Vlthin 

Total 


Z 

HO 
UZ 


.S8 
66.97 
67.SS 


.29 
.62 


.471 


.625 


People with severe disabilities win 
feel Inadequate in co«petltlve work 
sites. 


Betw.Grps, 

Vlthin 

Total 


Z 

HO 
HZ 


S.S9 
112.07 
117.66 


2.79 
.60 


3.494 


.033* 


People with severe disabilities 
have a right to co«petltlve 
e««ploy«ient. 


Betw.Grps. 

Vlthin 

Total 


2 
HI 
H3 


1.91 
67.42 
69.33 


.9S 
.46 


1.99S 


.140 


The Integration of people with severe 
disabilities creates oo aijor problem 
other than th« need for additional 
support. 


Setw.Grps. 

Vlthin 

Total 


2 

136 
138 


1.5? 
130.66 
132.45 


.79 
.96 


.824 


.441 



People with severe disabilities are ««re 
likely to be aanajtMent probU«s lo 
competitive e«plox«ent than In 
sheltered^^rkshops. 

People with severe disabilities can 
learn to live noriMl lives. 



* stg. at .OS. 



8«tw.Grpt, . 
Vlthin ,3g' 
Total 



8.32 4.16 
130.60 .96 
138.92 



4.334 



Betw.Grpi, 

Vlthin 

Total 



134 
136 



103.90 



2.267 



.OlS- 



.108 



2y 37 




Table 19 

Attitudes of Year 1 and Year 3 Teachers Towards Trafnlng and 
Employment for People With Severe OlsabnUies 



I Icm 



Year I Year 3 



Training for competitive employment is justified 4.5 4.9 

for people with severe disabilities. ♦ 

Co-workers benefit when people with severe 4.1 4.3 

disabilities are integrated into their places 
of employment. 

Integrating people with severe disabilities into 2.0 1.8 
competitive work sites contributes to negative 
behavior patterns on the part of the non- 
disabled co-workers. 

People with severe disabilities should go to 1,8 1.4 

sheltered workshops "where people without 
disabilities are not co-workers. 

People with severe disabilities would be more 3.7 4.3 

productive if they were integrated into 
competitive employment settings. 

The presence of people with severe disabilities 1.9 1.7 

in a competitive work site impedes the 
productivity of co-workers. 

People with severe disabilities may reach their 2.6 2.1 

potential but will never be able to function 
on the level of their co-work»5rs. 

People with severe disabilities should not be 2.5 2.2 

placed in sheltered workshops. 

Integration of people with severe disabilities 4.3 4.2 

into competitive work sftes will improve their 
acceptance by the community. 

Peoplf with severe disabilities will feel 2.3 2.0 

inadequate in competitve work sites. 

People with severe disabilities have a right 4.5 ^4.6 

to competitive employment. 

The integration of people with scvcr*» 3.| 3.1 

disabilities creates no major probivjm other 
than the need for additional support. 

People wit»- .:"*re disabilities arc more 2.5 2.1 

likely be management problems in competi* 
tivo employment than in sheltered workshops 

JVoplo with severe disabilities can loarn 3.8 3.6 

Ui I ivc normal . ,yes 



N= 31 10 

'sio. at ,05. 

Rating scale on a 5 point scale from 5 (strongly agree) to I (strongly 



ERLC 



30 



38 



Attitudes of Ycdr J Teachers, Employers, jnd Pdrent^ Towards Trd^ninq dnd 
Employment for People With Severe DjSdbi iUies 



ii£!! TeiiChera Cciolover!! Parent?; 

Tr4inin9 for competitive einploxwent is justified A. 9 4.0 4.0 

for people with severe disibi 1 ities. • 

Co-workers benefit w»'cn people with severe 
disabilities ire integrated into their places 

of enploynvent. * 3 9 

Integrating people with severe disabilities into 
competitive work sites contributes to negative 
behavior patterns on the part of the non- 
disabled co-workers. ^-^ 2.2 2.4 

People with severe disabilities should go to 
sheltered workshops where people without 

disabilities are not co-workers.* j,^ 2.1 2.4 

People with severe disabilities would be more 
productive if they were integrated into 

competitive employment settings. ^-3 3.8 3.5 

The presence of people with severe disabilities 
in 3 competitive work site <»<>edes the 

productivity of co-*^rkers. * 2.5 2.1 

People with severe disabilities wy reach their 
potential but will never be able to function 

on the level of their co-workers. * 2.I 3.0 3.3 

People with severe disabilities should not be 

placed in shel tcred workshops. * 2.5 

Integration of people with severe disabilities 
into competitive work sites will improve their 

acceptance by the community. 4.2 3.8 3.9 

People with severe disabilities will feel 

inadequate in competitve work sites. 2.0 2.2 2.4 

People with severe disabilities have a right 

to competitive employment. ^.6 4.3 4.1 

The integration of people with severe 
disabilities creates no major problem other 

than the need for additional support. 3.1 3 3 * 3.5 

People with severe disabilities are «ore 
liVel/ to be managfnent ^roble(«s in cofnpeti- 

tive e'nployryrnt than in sheltered workshops. 2.1 2.5 2.8 
People with severe disabilities can learn 

to live normal lives 3.6 4.3 3.6 

N- 10 13 27 



•sig. dt .05. 

HSil' R^^ting scale on a 5 point scale frora 5 (strongly agree) to I (strongly 
disagree) 



31 



ERLC 



39 



Fable 21 

t^^Xntr of UrUfK Attttwd^t of Uir 3 T tichcrt. {M>\a^r^, ,rs4 P.r^tt 

lu^ — 



SowfCt 



Tr«laln9 for co^tftfte f«plo/«cnt ft 
Junified for p«ople wftii tevere 
tflt4bl1ltlct. 

Co-vork«ri tKncflt irhe<i p<op1c wICh 
itvere dItiblMtlct 4rc InCcgrcCcd 
into ihclr pUcct of c«vlo/*cnt. 

Inccgr«tln9 people wftn tcvcrc dli- 
*bliltlc» InCo coioctltlvc vork ticct 
CO#,'rlbut«d 10 nc94tlvc bch4vfor 
Pjir»r::t on Ihe p«r.l of th« no<>. 
diKblcd co'vorkcrt. 

feopJe with tcvcrc vitibllltlct should 
90 to ihcUered w)rtthopi wbtrt p«oplc 
'Without dU«bllltlct «rc net co-vorten. 

ftople with icvcrc dlt«bllltlcf would 
•ore productive If they were InU- 
jrited Into competitive e««lor«cnt 
lettlngs. 

The pretence of people with severe 
wiubllltlei In « co^tltlve ^rk 
««te iMpedei the productivity of 
co-workeri, 

People with tevere dlt«blHtlet 
rejch their potcntUI but will never 
be 4ble to function on ths level 
of their co-worken. 

People with tevere dlsibUUlei ihould 
«ot be pUced In iheltered vorkihopi. 

Inte9r«tlon of people with severe 
difjbllltlei Into competitive work 
1" will iaiprove their icceptinCe 
by the cownlty. 

People with levere dli^bllltlei will 
feel In4dequ«te In co-«etltlve w,>rk 
titet. 

People with levere dli^bllltlet 
hjve i right to co^etltU* 
c«9loyT<nt. 

the Integration of people with severe 
dlt«bllltlet create! no ajjor problem 
other th4n the need for «ddltlon«l 
support. 

People with tevere dli^blMtlet jre -ore 
likely to be «4n4ge«<nt p-'obleot in 
COflK)ctltlve e»<plo/«ent th^n in 
theltered workthopi. 

People with levere dlt^btUtiet C4n 
leirn to live nonijl llvet 



• «<9. <t .05. 



I<tw. Crpt. 

Within 

Tot«l 



Bctw. Crpt. 2 
Vlthin 46 
Totil SO 



o.a; 
so.oa 

$.63 



3.U 
.19 



3.32 
.99 



Be tw. Crpt. 
WUhIn 



Z 

49 

SI 



2.SS 1.2a 
<M2 .90 
48.6; 



Be tw. Crpt. 

Vlthin 

Totil 

Bctw.Crpt. 

Within 

Tot4l 



2 

46 

SO 

2 

4; 
*9 



6.0; 3.03 

M.9; .8; 

48.04 



4.93 
39.1s 
44.08 



2.4 Z 
.84 



Be tw. Crpt. 


2 


4.0'* 


within 


49 


24.02 


Totil 


SI 


28.06 


8^*w.Crpt, 


2 


9.;; 


Within 


48 


42.1S 


rot4i 


SO 


SI. 92 


Betw.Crpt. 


2 


6.09 


WUhin 


48 


40.26 


T0t4l 


SO 


46.3S 


Betw.Crpt. 


2 


.84 


within 


49 


33.98 


Tot4l 


SI 


34.83 


Setw.Crpt. 


2 


1.23 


Within 


49 


30.S2 


rot4i 


SI 


31. ;s 


Setw.Crpt. 


2 


1.89 


Within 


49 


21,86 


rot4i 


SI 


23. ;s 


(etw.Crpt. 


2 


2,68 


Vlthin 


48 


43,76 


rot4i 


SO 


46.63 


ftet-.Crpt, 


2 


3.26 


WUhIn 


49 


J9.44 


roui 


St 


42. ;o 


Beiw.Crpt, 


2 


4.64 


Within 


46 


3;. 32 


rotjl 


«6 


41.96 



2.02 
.49 



1.89 
.8C 



?.0S 
.84 



.42 
.69 



.62 
.62 



.9S 
.4S 



1.44 
.91 



3.469 .039* 



3.318 .04S« 



I.M8 .2S2 



3.469 .037" 



2.960 .062 



4.118 .022* 



S.S64 .oo;* 



3.63S .034* 



.609 .S48 



,988 .380 



2.120 .131 



i.srs ,21; 



1.63 
.81 



2.)2 
.81 



2,02 



.144 



8$; 069 
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Tabl« ZZ 



Isiaft^L-Icaiaiaa 

Job 5 1 mu I at } on 

Proctrcing different tasks at the cantor 
On-the-job training In the community 

SutMoliucl jtcnk , 



Year 

1 2 

3.7 3.7 
3,7 3.5 
3.6 3.8 
l^^ 



, ? TotQL 
3.8 J. 6 
3,3 3.4 
3.8 3.6 

l.i 

J-ii 



Wfitft. ^tlnq scale on a 4 point scale from 4 (extremely approp^rlate 
to 1 (extremely inappropriate). ^ h 



Table 23 

Analysis o f Variance for Ratings of Appropriateness of Type of Training 



ite(« 


Source 


df 


55 


HS 


K Katio 


Prob. 


Job simulation 


Betw.Grps. 

Within 

Total 


2 

143 
145 


.63 
54.10 
54.74 


-32 
.38 


.839 


.434 


On-the-job training 
^t locations in the 
coaiTwnity 


Betw.Grps. 

Within 

Total 


2 

143 
145 


2.73 
85.09 
87.82 


1.36 
.59 


2.290 


.105 


Practicing different 
tasks at the center 


Betw.Grps. 

Within 

Total 


2 

143 
145 


.32 
88.19 
88.52 


.16 
.61 


.261 


.770 


Subcontract work 


Betw.Grps. 

Within 

Total 


2 

143 
145 


1.93 
67.88 
69.82 


.97 
.48 


2.036 


.134 



Table 24 



Increased sense of Independence 
Job satisfaction 

Possibility for Increased social 
contact 

Increased freedom for parents 
Gaining of additional Income 



.1 


Year 
2 


3 


—Lotal 


3.8 


.3.7 


3.9 


3.8 


3.8 


3.8 


3.8 


3.8 


3.7 


3.3 


3.6 


3.7 


3.3 


3.3 


3.3 


3.3 


3.1 


3.1 


2.9 


3.0 



delft. B«5«d on a 4 point scale fJomYfe^TsiV' 
approprlat.) to 1 («xtr«n,«|y Inappropriate). ^ 



• 



33 

41 



Table 25 



Analysis of Variance of Ratings of Interests to People With Severe Disabilities 
as ThgyJConslder Efnplovn)ent bv Year 1, 2, 3 Parents 



Source 



df 



"ST 



F RiHo prob. 



Increiscd sense of 
ir>dcpcndencc 



Job satisfaction 



Possibility for increased 
social contact 



Betw.Grps. 2 
Within 143 
Total MS 



Betw.Grps. 

Within 

Total 

Betw.Grpr. 

Within 

Total 



2 

143 
MS 

2 

M4 
M6 



.65 
43.36 
44.01 

.05 
40.37 
40.42 

1.15 
55.85 
57.00 



.32 

.:o 



.03 
.28 



.57 
.39 



U067 



.093 



1.478 



.347 



-911 



.231 



Increased freeciom for 
parents 



Betw.Grps. 2 .08 .04 

Within 143 78.03 .55 
Total 145 78.11 



.073 



.930 



Gaining of additional 
income 



Betw.Grps. 

Within 

Total 



2 

140 
142 



.80 
84.49 
85-30 



.40 
.60 



.'664 



.517 



Tabl« 26 

Inportflnce of Concerns In Considering EmQlovm#nt 



Year 

itfltm . 1 ^2 .3 latai 

Mistreatment by co-workers 3.8 3.8 4.0 3.8 

Unavailability of appropriate Jobs 3*8 3.7 3.9 3*« 

Difficulty getting to and froa work 3.7 3.7 3.9 3.8 

Lack of quality training for Job 3.8 3.6 3.8 3.7 

Frustration possibly experienced 3.6, 3.6 3.8 3.6 

Loss of government benefits 3.4 3.2 3.6 3.4 

~=~87 33 28 ■ 148 
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42 



Table 27 

Analysis of Variance for Ratings of Concerns to P eople With Severe Disabilioes 
as ihey Consider Employment by Year 1, 2, 3 f^rents ' 



Item 



Source 



df 



SS 



MS 



F Ratio Prob. 



Possible «istreat»ent 
by co-workers 



Betw.GrpS. 2 
Within 142 
Total 144 



1.35 
57.24 
58.59 



.68 1.677 ASl 
.40 



Unavailability of 
appropriate jobs 



Difficulty of getting 
to and from work 



Lack of quality 
training for the job 



Frustration possibly 
experienced 



Possible loss of 
government benefits 



Betw.GrpS. 2 2.28 

Within 140 r:.84 

Total 142 57.12 

8etw.GrpS. 2 .68 

Within 140 68.44 

Total 142 69.12 



1.14 2.906 .058 
.39 



Betw.Grps. 

Within 

Total 



2 

137 
139 



Betw.Grps. 2 
Within 140 
Total 142 

Betw.Grps. 2 
Within 139 
Total 141 



1.99 
58.70 
60.69 

.76 
61.09 
61.85 

4.33 
103.13 
107.46 



.34 .695 
.49 



.99 2.320 
.43 



.38 .869 
.44 



2.17 2.918 
.74 



.501 



.102 



.422 



.057 



Table 28 



EiasLMftals , . 

Competltifve employment In the co^^^^iTTtriT* Tol 55? 

Sheltered workshops ^ ifj 52* 

Occupational day care training or ^ 

treatment center 
No day program ^' 
_ ^> - H 2i 

N= 87 ^37 fs m~ 
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APPENDIX A 
Job Coach Training Outline 
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Appendix A 

J.2li-C2a£ti^lLaiaIna-Qutiina 

I. Introduction - Supported Work/Trans 1 1 1 ona I Employment 
A« Ph I I osophy 
B. Model 

I I . Job Deve I opmen t 

A^ Community Job market screening techniques 

B. Employer contact 

C. Observation of Job site 

Summarization of Job requ I rements- Job sequence form 

lll« Client Assessment 

A^ Rev lew of records 
1 • p syr-ho I og I ca I 
2 « med i ca I 
5 . educational 
B. I nterv I ews and I n forma I obser vat Ions 

1. meetings with parents, staff, client 

2. observation of cNont In programs 

C« Summarization of data (records. Interviews, observations) 
!♦ client Job match form 

IV. Job Placement 

A. Interview 

B. Job responsibilities 

C. Schedule 

D. Transportation 

V . Job Tr a I n I ng 

A. Job/Task Analysis 

B. Instructional techniques 

C. Training related skills (I.e. travel, money, social) 

D. Dealing with behavior problems 

E. Skill Maintenance/Fading 

VI. Ongoing Assessment and Follow-along 

A. Site Visits 

B. Employer Evaluation 

C. Progress Report (to parents) 



36 45 



Appendix b 



<;tudent assessment 



SCodtnc_ 
Address 



Telephone_ 



SSf 



Parents/Cuardi?n 



Ccaergency Telephone 

Graduation Year 

Date Recorded By_ 



EMPLOYhtENT FAaOR 



SPEClKlCS/COHMi.'NTS 



STUDENT 
ABtLlTIKb/DlSABII.irnrs 



1. Avatlabtltcv* 



^Will Work Uce!ccnd<i 

JJlll Work Evcoln>;ji 

_W i 1 1 Vo r k Pn r I -T i nc 

"Vill Vork Full -Tim- 



2. Travel* 



rr.ivt I Ar r.Tnv;i;r.LMil s 



3. Raie/SccenRch * 



Jit ^1 c v! . Lou* S I r .? n ^ : 

"k.iTi ^Mcd. Slov V.i;. 

K.isl Sle.idv I'.U'o 



Recording Inscructlons 
In Scudenc AbtUtles/Dlsabt llttes 
Column I X Besc choice for each Enploy- 
taenc Factor. (More than 1 
choice nay be made when*) 



^. Endurance 



_Sliori itny/fcv lJrivn;,s 
_rull 5».»y/y.inv 
"Full li.iv/Fcv Krvnr-.s 



S. Orienting 



4HOTORIC /SENSORY /HEP IC AL INFORHAT IPS 
Vision/Hearing: 

Medlc«^tlon/Selzures: 

Mobility Hode(s} and Skllla: 



Seaclng/Poslclonlng Requlremencsi 
Movement (s) Student Can Hake: 



Adaptations Currently In Use 
Activity Adaptation/Results 



_Sm.Tll Arcn 
_Scvtr.il Kooras 
"fiiilldin-.: Vide 
hull dip;- i. Crcim'Ss 



6. Mobility/Motor 



__Slt/Stnnd in 1 Vrc-i 
^F.iir Anhiil.it Iitn 
__S I n I rs /M i no r Ol>«. ; .ic '. 
Motoric Restriction*; 



7. Appearance* 



^Unkenpt 
__Just Clo.in 
_Neat ^nd Clenn 
J>resscs l^'cll 



6. Comnunld^t Ion 



_^NonVerh.iI 
_^ScnC' Key Word<» 
_Scnteo< es (Indistinct) 
_^Senlen»"o*; (Clear) 



9. Interaction Behavior* 



_^Fcu Inter.ictlnns 
_Pollte V.'hcn Given Htlj^ 
_lnf req. lntcr.Socl.il ly 
_Krcfj. Inter. Socl.illy 



10. Interfering Behavior * 



_M.iny iin*i<;ii.il Heh*;. 
_lnf req.iinusu.Tlx Beh. 
_Mln. Intereferlng Bth. 



INFORMATION FROM PARENTS /STUDENTS - 
(Please Indicate P for Parent. S for 
Student) 

Job/Hobbv Preferencea: 



Non-Preferred Jobs: 



Strengths That Will Help on Job: 



Anticipated Difficulties on Job: 



At 25, what Job would you like 
at-dent to be working, at? 



Personal Contacta Vith Area Buainess 
People (pleaae Hat on reverac aide). 

Job Benefits Seeded : (check I) 
_None 

Sick Leave/Vacation/Medical 

Medical Only 

Sick Leave/Vacation Time 

^Medical /Dental/Vacation/Sick Leave 

Vacation Only 

Sick Leave Only 



11. Attention to Task 



_Frc<;went C«jes ke'j. 
__IntemU.C«es/H: Super. 
_lntemlt.Cues/Lo Super. 
_Inf rcq.Cues/Lo Super. 



12. Functional Academics 



_Can*t DlstlngJdh Stippi 
JDlstlngBetween Job Sup: 
JDoes Slraple Counting; 
Reads Snne Uord<> 



13. Time ManaReraenc 



U. Independent Task Seguencint; 



Jfo Use of Tlmc/Cloc;. 
^Ideot. Breaks I l.vnch 
^Perforr: Routines On «i 
__Perf .N'onKout lnc«; On T: 

_Pcrf. 2-3 Task*; lo Sec. 
_Perf. i-6 Tasks In Se*,. 
Perf, 7 > Taski In bc».. 



15. IniciatiTon 



Initiates Work 

Scnetlrf>e«; Volunteers 

^Rarely Volunteers 

^Avoids N'cxt Tas^ 



16. Adaptlngl'to Change* 



^l.ennw New T.i*;ks F..i*n' ! 

Accept<i N'ew T.i«;ks 

Is Confused hy Ch.inuc 

^Rlgld Pontine Requlrt- 



17. Positive Reinforcement Needs 



Frcq. Relnforcenent 

Internltlcnt Sufflcici 

Infreqtiunt Snfficlen*. 

P.iy Check Sufficient 



Comntnts: 



18. 


Family Support 


Very Supportive W<'r 

So-icwliat Supports Vor» 

Indifferent Abn«t *A*Tw 










^Seg.itive About V,'ork 


19. 


Financial Sltuition 


Fln.in.K.inlf .N'o nb<;cac'i' 






Job Benefits Required 

^Avold -Vrk: SSI Oislm. 






ViiJ N'ot Give Up Aid 



Indicate tasks that student has been observed to be proficient In. 



Record: S'tor in achool* J for on Job site 
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&Bployer__ 
Posltlon_ 
Schedule 



Hours/Day 



Days/Ueek 



Honths/Yeir 

Supervisor^ 

Title 

DsCe 



Hourt/Ueek 



Phone 



Recorded By_ 



Recording Instructions 
In. Job* Requirements /Provisions 
Column ! X Best choice for each 
Employment Factor. 
(More than I choice 
■ay bt made when *) 



PLEASE CHECK ALL THAT APPLY 

Job Atmoaphere : 

Friendly, Cheerful 

Buay, Relaxed Busy, Tense 

^Slow, Relaxed ^Slow, Tense 

_ Strvctured, Orderly 

Unstructured, Disorderly 

Envlrotvaental Conditions ; 

^HoCj Cold Noisy Quiet 

AcoBss/Barrler'Free 

Barrlers/Ko Access 

Nuraber of Co-workers With Sane 
Job ! 

0 J 2-3 6-6 7+ 

Proximity of Coworkers/Supervlsor ; 

Few Feet ^Several Feet 

Same Area Another Area 

loporcant Aspects of Job ! 

^Tean Work Required 

Independent Work Required 

Combines Team and Independent 
_ Judgement Required 

Benefits of Job ! (check I) 
Hone 

^Slck Leave/Vacatlon/Medlcal 

Medical Only 

Sicy, Leave/Vacation Time Only 

Medical/Dental Benefits 

^Vacatlon/Slck Leave 

^Vacation Only 

Sick Only 



Comments ! 
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JOB ,\NAI.Y<;!<; 



SPECIFICS/ 
EMPLOYMENT FACTOR COMMENTS 



1. Schedule 



JOB 

REOU IHEHENTS /['ROV IS 10>C^ 



I NI 



_Ueekends 
^Ev^nlng 
_Part Time Job 
"Full Tine Job 



2. Travel/Location* 



_Bus Accessible 
_Traln Accessible 
Np Public Trans. 



I NI 



3. Rate/Strength * 



I NI 



Special Strength 

^Slow Rate 

.Medium Steady Rate 

Sometimes Fast Rate 

Continual F' ,t Rate 



6. Endurance 



I NI 



S hort Day/Many Breaks 

^Short Day/Few Breaks 

^FuU Day/Many Breaks 

Full Day/Few Breaks 



5. Orienting 



I NI 



^Snall Area/One Room 

S everal Rooms 

^Building Wide 

^Building h Grounds 



6. Mobility/Motor * 



7, Appearance 



I NI 



Sit/Stand In I Area 

F air Ambulation 

^Stalrs/Mlnor Obstacles 

^Special Motoric 



I NI 



_Croomlng Little Import 
jCleanllness Only 
JNeat and Clean 
jCroomlng Very Import. 



8. Communication 



I NI 



Minimal 

Keywords 

^Sentences (Indistinct) 

Sentences (Clear) 



9, Interactions* 



10. Behavior Accczic^nce Ranpe 



II. Atten tion 



^Few/Mlnlmal 

P olite Responding 

.^''^c. Inter. Infrequently 

I m ^ ^Soc . Inter. Frequent ly 

Wide Variety Beh. OK 

U nusual Bch.OKInf req. 
X ui Unusual Beh. not OK 



I NI 



_FreauentCufc5AvaJ lable 
^Intennlt.Cues/HlSupcr 
_Intemlt.Cues/LoSuper 
_Infreq.Cues/Lo Suoer. 



12. Functional Academics 



I NI 



13. Time Managemgnt 



I NI 



_Not Needed 
^Select Work Supplies 
_Slbiple Counting 
_Some Word Reading 

_Not Important 
^Identify Breaks 

RoutlneJobPerforraance 
"NcnRcytincJobPerf. 



16. Task Sequence 



5. Initiation of Work 



I NI 



I Task at a time 
J-3 Tasks 

_6-6 Tasks in Sequence 
_7 + Tasks In Sequence 



I NI 



^Initiation of Work 
^Volunteering Helpful 
^Volunteering Not Nec. 
"staff Can Cue Nex-lTrsk 



6. Dally Changes In Routine 



I NI 



_More Than 7 
_6-6 Task Changes 
_2-3 Task Chsnges 
_No Task Changes 



17. Positive Reinforcement 



Available 



I NI 



^Frequent 

^Intermit. Prslfi^Clven 
_Inf req.PralseClvcn 
_Pay Check Only 



18. Employer Attitude 



I NI 



j3o«s Out of Way to 
Support JobAcqulsltlon 
BelievesHand.CanUork 

"indlff.toHand.asWorker 



9. Employer's Financial 



NI 



_IncentlvesNotNec. 
_Tax Credit orlnccntlve 
JlonthlySsl. Below SGA 
"Mon.Sal.Bel.EarnedMln. 



heck all that apply to position: 



PROJECT COMPETE 



Jib 



ay 



/ipp'jna'ix 0 



JOa/STUOENT MATCH 



ERIC 



Hane of ScudenC 



Recorded By 



Recording Instructions 
In Job Coliiran Record : 
I_ for Important Factors 
X for Compatible Factors 
Employer/Job Title at 
bottom of page 



6/mi ton i 
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EKPLOV:«KT FACTO 


JOB 1 
Date: 

R 


JOB ' 
Date 


I JOB 
Date 


3 JOB 
: Date 


1 .Availability 












2.Transportatloi 
















3. Strength/Rate 












4. Endurance 










Orienting 










6. Mobility/Motor 












7. Appearance 










8 . Coflunun 1 ca 1 1 on 












9. Social 
Interaction 










10. Interfering 










Behaviors 


11. Attention 
to Task 










12. Functional 
Academics 










I 3. Time 

Management 










K.Soquencln^ 
ot Tasks 










IS. Initiation 










16. Adapting 
to Change 








• 


17. Reinforcement 
Needs 










8. Family Support 












9. Financial 
Concerns 
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Appendix C 

The project coordinator and staff attended the following 
conferences: 

• Long Island Rehabilitation Association (LIRA) Conference, 
Marriott Hotel Uniondale, October 28-31, 1986. 

' Workshop at Family Support Coalition, Syosset, NY. "Siblings 
of Handicapped Individuals." Nov. 20, 1 986. 

^ Meeting of grant directors. Wash 1 ngton , DC . Dec. 2-4, 1986. 

• Workshop at Family Support Coalition, Syosset, NY. 
"Improvement of Families with a Deve I opmen ta I I y Disabled 
Member - Professional Strategies & Relationships That Promote 
Change." Dec. 18, 1986. 

• Service Fair, Human Resources/School Districts, parents, 
agencies. Transition Planning Network Subcommittee. March 
20, 1987: 

• Workshop at Family Support Coalition, Syosset, NY. "Social 
and Recreational Activities/Programs for Individuals with 
Disabi I ities." May 21, 1987. 

The project coordinator and staff made the following 
. rese'ntat ions: 

. Spoke to business reps, agency reps on Long Island re: 

suppor.od work model at a conference sponsored by the Nassau 
County Placement Network. October 7, 1986. 

. Northeast Research Association (NERA) Conference, Kerhonkson, 
New York. "Attitude survey of parents and teachers of 
studei.ts 17-21 with severe disabilities." October 29-31, 
1986. 

. Town o^ ^snpstead. Hand i -capab I o Fair. Nove- ' or 1, 1986. 

. Spoke before Pupil Personnel staff at the Great Neck School 
District re: supported work model. November 19, 1986. 

. Spoke before Pupil Personnel staff at the Oceanside school 
district re: supported work model. December 11, 1986. 

. Spoke before Kiwanis Club of Mineola re: supported work and 
hiring students in Mineola area. January 19, 1987. 

. Spoke before Pupil Personnel staff at Rockvllle Center re: 
supported work model. February 5, 1987. 

• CEC conference, Chicago. Interagency networking. April 23. 
1987. 
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The Project Coordinator served on numerous committees Including: 

• Nassau County Transitional Planning Network ( TPN) 

. Subcommittee of Transition Planning Network Conference 
Committee (planned conference for 56 school districts) 

. Nassau County Placement Committee 

• Subcommittee for Nassau County Placement Network (Employer 
Awards) 

. BOCES Transitional Team (provided Information to districts) 

Technical Assistance was provided to the following agencies and 
Individual s: 

. Suffolk Child Center. Assisted with setting up supported 
work model for their OMRDD grant. 

. Nossau Technological Center/Carle Place. Provided forms to 
their Special Needs Division. 

. Karen Coco. Assisted In setting up a supported work model 
for a funded project serving the visually Impaired. 

. Ken Hobbs, District Director of Special Education, Schofleld, 
Wisconsin and Coordinator of a federally funded supported 
work model, provided Information regarding procedures and 
strateg les. 
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